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TABLE NUMBER 39

Distribution of Sample by Whether Travel Time

is Used for Study Purposes

WHETHER TRAVEL TIME IS USED EOR STUDY PURPOSES

GROUP.
YES NO

CONTINUING 80 268

v (23.0%) (77.0%)
DROP-OUTS 63 1194
: (24.5%) (75.5%)
DIFFERENCE 1.5% 1.5%
VALID OBSERVATIONS - 605 SIGNIFICANCE - NONE
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WHETHER TRAVEL TIME IS USED FOR STUDY PURPOSES

Tabie 39 illustrates.the distribution of the sample by whether trevei
time is‘used,for study purposes, according to the percéﬁtage of students
who remained in school for their second aﬁademic yeaf.

The data in Table 39, does no* produce great differences between the
continuing and drop-out group. The data'did not reach'a‘iével.qf signi-
ficance. " In view‘of these observations, it would appear that‘the use of
travel time for study purposes is hot related to the student's decision
to\Femain at school heyondﬂthe first year.

Findings fgom Report 2 suggest that students who do use tgavel time

2

for study purposes attempt significantly more credits than students who

don't presumably because they anticipate addeé time while travelling to
devote to studies. However, they do not obtain more credits og higher

. GePsA. scores, leadiné to the inference that students who do use travel-
ling time for study purposes are not negessariiy more motivated, aca-
demically, but maybe that travelling time circumstances and environment
are personally conducive to study. In view of this possible explanatioﬁ
for findings in Report 2 it"is.coﬁceivéble that the use of ﬁrayel;time
for study purposes is not related to the decision to contihué with or

drop-out of school after the first year. _ 4
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TABLE NUMBER 40

Distribution of Sample byVValue.of Travel Time for Studies

GROUP VALUE OF TRAVEL TIME FOR STUDIES
YES ‘No ¢
CONTINUING 52 287
(15.3%) (84.7%)
DROP-OUTS 40 220
: © (15.4%) (84.6%)
. DIFFERENCE 0.1%

0.1%

VALID OBSERVATIONS - 599

SIGNIFICANCE - NONE
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VALUE OF TRAVEL TIME FOR STUDY PURPOSES

Table 40lillustra£es the distribution of the sample by the valﬁe
of grével time for study pufpbses,‘according to the percentage of stu-
dents who continued w;th their studies beyond the tirst year.

The data in Téble 40 gives no indication tﬁaf‘tﬁe perégi;;é
value  Of travel time for sLudy purp;ses is related to the décisidn to
remain or leave school. Actual differences between the continuing and
drop~-ou* gréup are slight and the data is not significant.

Fipdings f;om Report 2 suggest that students who positively value
travél time for stuly purposes attempted and obtained significantly ﬂoré
credits than the other group who negativély valued traveiktime. It
:appears that tﬁe variable which ;ay be influenéing findings in Report 2
concerned withAtbis item, namely value ol time availability, is not |

related to the siudent's decision to remain at school for the second

. 1
year. Clearly, &he number of credits attempted and obtained as a re~

sult ofvgreater4lessef’time availability is not indicative of whether

I

the student will drop-out o: school in the second year.
i
|
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TABLE NUMBER 41

Distribution of Sample by Extent Travel Time

Interferes with Study Time

\

\

GROUP EXTENT TRAVEL TIMﬁ INTERFERES WITH STUDY TIME
. ‘\‘ '
EXTREMELY VERY'MJ&H ' MODERATELY SLIGHTLY NOT AT ALL
. 3\ - ’

CONTINUING 10 17 70 69 182

(2.9%) (4.9%) \ (20.1%) (19.8%) © (52.3%)
DROP-OUTS 8 19 52 37 153

(3.0%) (7.1%) (19.3%) (13.8%) (56.9%)
DIFFERENCE % 0 2.2%\\\\» .8% 6.0% 4.6%

N

VALID OBSERVATIONS - 617
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SIGNIFICANCE - NONE
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EXTENT TRAVEL TIME INTERFERES WITH STUDY TIME

Table 41 illustrates the distribution of the sample by ~xtent travel
time interferes with study time, according to.the percentage of students
who roemained at school for their second acadeﬁic year,

The data produced in Taplo 41 does not reveal any consistent trend
<o sucgest there is a relationship between the two variables in concern.
Actual differences betweeh the continuing and drop-out group are slight
and the data did not reach significance. -

Findings <rom Report 2 indicate that tﬁe degree of inter!erence
travel time hars upon ctudy time i1s related to the number of credits
attempted/obfalned and G.P.A. A general pattern emerges -from Table 44.3,
Report 2 (Groups Contrasted on Criterion Vagiables According to Ektent
Travel Time Interferes With Study Time) whereby groups wﬁo'claimed study

-

time was extremely or very much af:iected by travel time, attempted/ob-

tained fewer credits and lower G.P.A. scores than other groups whose

travel time did not as seriously affect study timé.

In view of the data acéumulated rom ltems concerned with travel
time and its relationship yith study time, both in Report 2 ané this
Report, ceftain observations can be made: ‘

(1) Travel time appears to be related to achievement in school in so

"Tar as it can either decrease or increase the total amount of available

time for academic pursuits.

(2) Students who values travel time for study purposes appear to profit
from this added timé in that they can afford to get more 1nvolved in
their studies. : :

(3) However, the extent of time availability which seemed to be a pre-
dictor of academic involvement in the first year was not related to the
declsion to pursue studies beyond the first year. Thus, it appears that
students who enroll in their first year have a fairly accurate estimate
of the amount of time they can devote to their university program, and
are not so likely to drop-out of school because travel time interferns
with their academic pursuits. In short, it seems that students follow
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a program which is tailored to the amount o' spare time they can aftord,
put that *ravel ‘time does not digrup* this program over two years, in so
£ar as the drop-out rate did not signiticantly wxceced the continuing rate.

<

&
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CHAPTER 7

PARENTAL BACKGROUND

Attention was next turned towards an examination of relationship
between persistence of part—timeluniversity students and their parental ‘
socio~economic and educational backgrounds. Factors studied include
‘ féther's sociofeconomic status, country in whith parents spent most
of their lives, whether parents were living together, whether the
student llved w1th his parents, parental level of education, and

attendance of a sibling at a uniwersity.
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TABLE NUMBER 42

’ . . Distribution o!_Sample by Father's Socio-Economic Status
GROUP . FATHER'S SOCIO-ECONOMIC STATUS =
UPPER UPPER~ MIDDLE LOWER - LOWER
MIDDLE MIDDLE :
CONTINUING 4 37 136 96 32

(L.3%) (12.1%) (44.6%) (31.5%) (10.5%

DROF'~OUTS 0 30 . 89 70 25
(0.0%) (14.0%)  (41.6%)  (32.7%)  (11.7%)
DIFFERENCE  1.3% 1.9% 3.0% 1.2% 0 1.2%
e . .
L .
VALID DBSERVATIONS ~ 519 SIGNIFICANCE - NONE ,
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FATHER 'S SOCIO-ECONOMIC STATUS

Table 42 illustrates the distribution o: the sample by tathe -t
nocio-economic status, according to the percentage of students who
continued thelir studies r1or a1 second yeare |

The' data produced in Table 42 reveals slight differences between

1

- the drop-out and continuing group fog any given nocio—economi? brdckbt.
In addition, the data was not signi*icjht; Table 42 indicates that the
level of the fafher's socio—ocpnnmic statun isvnot related to the stu-
dent'c decicion to continue ctudies beyond the rirst year.

Findings from Report 2 complement results obtain%q from Table 42,

St

On- the whole, it was noted that the paternal socio-economic status was

. \
not related to the numter of credits attempted/obtaindd and G.P.A.

B i

The 'upper-class' group did achieve and perform at a much greater level
~than all other groups and in Table .12, this group did not have one drop—

out casej; however, this finfling should not be regarded too serioucly as

<

the 'upper-class' group included i very small number o! students and
. I . =

+

thus the data obtained trom this group may nbt be generalizable.

g
A
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Distribution of Sample by Country Mother Lived in Predominently

TALE NUMBER 43

GROUP COUNTRY MOTHER LIVED IN PREDOMINENTLY
: : CANADA EUROPE U.S.A. OTHBR
CONTINUING 153 36 9 51
. ’ (52.4%) (27.5%) T(2.6%) 4 (17.5%)
DROP~-OUT3 153 56 4 40
. (58.2%) (25.1%) (Le5%) (15.2%)
DIFFERENCE 5.8% 2.4% 1.1% 2.3%
VALID OBSERVATIONS - 512 STIGNIFICANCE — NONE
\




- COUNTRY MOTHER LIVED IN PREDOMINENTLY

. R ©

. ATable 43 illustrates the distribution o: the ?ample by country mother
lived in predominently, according to the pprcentégé of students who. continued
with their studies beyond tﬁe first ac§démic year.

The data produced in Table 43 dees not reveal great di+*ferences between
the continuing and drop-out group for any given country bracket. In addition
fhe datéiwés not significant at the five percent level. However, it ic in-
teresting fo note that, despite the slight differences,'the data does present
the expected pattern. In this Report, Tabies 3, 44, 5., and 6., (Distri- .
bution of Sample byi Natipnality; Countr} of Birth; Mother Tongue; Home
Languégé,,respectively) cdmpiemenf obsefvationg gathered‘from Table 43. 1In
all cases, Canadian—born‘students, nationaliged Carradian citizens, English

o

speaking or students whose mother-tongue i1s English and here, in particular,

. students whose maternal cultural background is primarily Canadian, éll have
a propprtiogately higher drop-out rate, as comparéd with 'Other' groups.
FurthermPre, %t is interesting to note thatbin all of the Taples previously
noted, including Table 43, all groups Included except tﬁe Canadian had a,
proportionately higher continuing than dfopnout rate. .
It must be mentioned tﬁ;t thece observafions, noted above, did not all
reach a level o} significance nor were actua} differences “et*:.en £he con-
tinuing ghd drop;out group, all that large. ;;Eyver, in analyzing the.déta

, 4 .
accumulated from items concerned with the student's culture, nationality

and language a very definite pattern does emerge..
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TABLE NUMBER 44

Distribution of Sample by Country Father Lived in Predominently

GROUP COUNTRY FATHER LIVED IN PREDOMINENTLY
CANADA . EUROP B U.S.A. OTHER
CONTINUING 188 91 8 . g2
(53.9%) (26.1%) . (2.3%) (17.8%)
DROP—OUTS 156 61 a 40
: (59.8%) "(23.4%) (1.5%) (15.3%)
DIFFERENCE 5.9% 2.7% .8% 2.5%
VALID OBSERVATIONS - 610. SIGNIFICANCE - NONE
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COUNTRY FATHER LIVED IN PREDOMINENTLY

Tablé 44 iilustrates the distribution of the sample by the coﬁntry
‘father lived in predominently,‘according to'the percentage of studénts
who remained in school for tﬁeir second academic year.

The data produced in Table 44‘diq not yield cases of great dif%erence
between the continuing and drop;out group and did not.reach significance at
the five percent level 6f confidence. However, a definiterand consistent
pattern does émergé which reinforceé ‘the hypothesis'presented in the inter-
'prétation for Table 43. Students.of.Canadian 6rigin énd/or cultural back-
ground are demonstrating less.enthusiasﬁ and persevefence to continue‘stud%es
' as compared with other groups. As has been previously mentioned in thié
Report and Regoft é,fEnglish—speaking Canadians with a Canadian culture'ténd
to obtain lowér G.P.A. scofes‘than other groups. 1In addition, this gréup of -
gAEtudents.have, proportionétel?, the Bighest drop-out fate than ;ny other
.group of students,

| This pattern is ih conformity with the well;establishéd éynahids of
'immiération.; People who Hayé emigrated into Canada tend to profit more from '
facilgties which lend.themsel;es to upward social and,eéonomicél mobility.
Hence, the valueé associated to the educational experience by immigrants are
_quite different than the values Beld by established Canadiags, wﬁo compéra—-.

tively hold'a much less enthusiastic position toward education.
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TABLE NUMBER 45
Distribution of Sample by Parental Relationship
( :
GROUP : © PARENTAL RELATIONSHIP
LIVING . SEPARATED DIVORCED
, TOGETHER

CONTINUING 247 _ 4 17
: (92.2%) (1.5%) (6.3%)
DROP~OUTS 191 15 3

(91.4%) S (7.2%) (1.4%)
DIFFERENCE .8% 5.7% ' 4.9%
VALID OBSERVATIONS - 477 SIGNIFICANCE - 1%
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. PARENTAL RELATIONSHIP

Table 45 illustrates the distribution of the sample by parental
relationship, according to the p@rcontqqe of studenté who pursued their
education beyond fhe first yéér Qf studies.

The data.produced in Table 45 waé significant at the one perCegt
level of_confidence. Actual differences between the continuing and
drop-out group were notllérge. Students whose parenE; were separated
had the, proportionately, highest drop-out rate, yiélding'a difference
of 5.7% in favour :of--the drop-out group. Studenté whose parents were
divorced, witnessed the, proportionately, highest'continhing-rate,
yieiding é difference of 4.9% in favour of the continuing group. How-"

ever, in view of the small differences, and the absence of any. consis-

tent pattern it would seem that the nature of the parenﬁal relationz

ship is not strongly related to the student's decision to drop~out of:

A

‘or continue with studies after the first academic year.
Findings,from Report 2 complement observations from Table 45,
where it was found that the data did not present any type of consistent

trend in ‘any specific direction, concluding that the néture of the

parental relationship was not related to scholastic pégﬁgrmancgfand“”“’fﬂ

RS

_‘/

achievement. | - -

>
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'TABLE NUMBER 46

) _,\‘f.;{.,_a,\,-r‘...p‘
Distribution of Sample by Presence of Parent(s) at Home

GROUP PRESENCE OF PARENT(S) AT HOME

ONE OR BOTH ‘ ALONE
CONTINUING .89 7173
' ' (34.0%) : (66.0%)
DROP-~QUTS 64 123

(34.2%) (65.8%)

DIFFERENCE 2% ' .2%
VALID OBSERVATIONS - 449 SIGNIFICANCE - NONE
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PRESENCE OF PARENT(S) AT HOME

Table 46 illustrates*tbe distribution of the sample by presence of
parent(s) at hoﬁe, according td the bércehtage ofvstudents who continued
their studies beyond the first year.,

The data produced in Table 46 does not yield cases of great difference
between thevcoptinuing and drop-out group, in addition to which the data
did not reach significance at the five percent-;evel of confidence. In
view of these f}n&ihgs it would appeér that the presence of one or 5oth.

. parents in the students' home is not reiated to his decision to stay on

at school for the second aéademic year,

Findings from Regért 2 indicate that students who live in the ab-
sence’ of one or both parents attempt significantly more credits and at-
taiﬁ significantly higher G.P.A. scores tﬁan'students who -live with one
or both parents. It would seemvthatvparental influence and/or bressure
which may possibly have affected reéults obtained in Report 2, do not
play a role in the student's decision to pursué studies éfter the first

-

year.
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TABLE NUMBER 47

Distribution of Sample by Father's Level of Education

1
GROUP FATHER'S LEVEL OF EDUCATION-

ELEMENTARY © HIGH UNIVERSITY SPECIAL
S@AHOOL SCHOOL o TRAINING

CONTINUING 137 103 45 52 _
' (39.5%) (29.7%) (13.0%) (17.9%)

DROP-OUTS 113 63 36 52
(42.8%) (23.9%) (13,6%) (19.7%)

DIFFERENCE - 3.3% " . 5.8% 6% ' 1.8%

VALID OBSERVATIONS - 611 ) SIGNIFiCANCE - NONE
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’ FATHER 'S LEVEL OF EDUCATION

Table 47 illustrates the distribution of the sample by :ather's

level of education, according to the percentage of students who con-

tinued their studies beyond the first year.

'The data produced in Table 47 does not yiela cases of great dif
ference between the continuing and drop-out group, nor does the data
demonstrate aﬁy consistent trend in any direction. The.data did not
reach significénce at the five percent'levei of confidence. In view
of these.observations, it seems that the father's level of education
is not reiated to the student's decision to pursue his education beyond
the fifst year.

Findings ¢rom Report 2 indicate that students whose father. had
only completed elemeﬁtary‘school attempted and obtained significantly
fewer credits than most groups and tended to attain lower‘G.P.A. scores
than any other g;oup. Regort 2 suggests that fathers, they £hems¢lves,
having had a limited education may hold g somewhat indiffereﬁt or even '
hostile attitude toward educational experience. In turn, this apathy
and/or apprehension may be transmitted to the of f{spring. However, if -
indeed the students' value of education is related to the father's .
appréciafion of education, it would be expected that students whose
father had completed just the primary level-qf educatiaf, would have
less motivation‘fdr and/or more apprehension towards continuing their
studies and have a much higher drop-out rate. Table 47 does show that

the 'elementary school' group had a highef drop-out rate, but the dif=-

ference is slight and not as large as would be expected.

. 11¢
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TABLE NUMBER 42

Distribution of Sample by Mother’s Level of Education

GROUP MOTHER 'S LEVEL OF EDUCATION

ELEMENTARY HIGH UNIVERSITY SPECTAL
. SCHOOL SCHOOL . TRAINING
CONTINUING 150 138 17 44
(43.0%) (39 .5%) (4.9%) (12.6%)
DROP~OUTS 123 111 12 20
(46.2%) (41.7%) (4.5%) (7.5%)
DIFFERENCE 3.0% O 2.2% 4% 5.1%

* VALID OBSERVATIONS - 615 : SIGNIFICANCE - NONE
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MOTHER 'S LEVEL OF EDUCATION

Table 48 illustrates the distribution of the sample by mother's level
of education, accordiﬁg to the peréentage'of studenfs who continued their
studie; beyond the first year.

The data produced in Table 48 does not reveal a consistent pattern in
any Qirection, in addition to which differences obtained between the con-

tinuing and drop-out group were slight. The data did not reach a level of

significance. From these observations, it can be concluded that the mother's

level of education is not relateq to the student‘s.decision to remain at or
drop-out of school after. the first year of.§t;dies.

In accordanée with findings from Report 2 and results obtained from
Table 47, in this Report, Table 48‘confir@s the assumbtion +hat the parental'
level of education possessed by both the student's father and mother is not
related to performance at ;chool in the FJrét year except for students whose
father completed elementary school only, and the student's decision to con-

tinue with studies into the second year.
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TABLE NUMBER 49

Distributién'of Sample by Si»ling Attendance at University

GROUP SIBLING ATTENDANCE AT UNIVERSITY
YES NO
CONTINUING 105 165
(3849%) (61.1%)
DROP-OUTS 73 132
(35.6%) (64.4%)
DIFFERENCE 3.3% 3.3%

Py

VALID OBSERVATIONS -~ 475

119

SIGNIFICANCE - NONE




SIBLING ATTENDANCE AT UNIVERSITY

_*

-

Table 49 illustrates the distribution.of the sample by sibling atten-~

dance at university, according to‘ﬁhe percentage of students who remaincd

-

at school beyond the first years

The data produced in Table 49 does not yield large dlfferences between

the conﬁ1nu1ng and drop-out groups. The dlfference was not significant dt

the :ive percent level of confidence._ From these observations, it would seem -

.

reasonable to conclude, that sibling attendance at university is not related
.

to the decision to remain or leave school after the first acédemic'year.
. . I - .

Findings from Report 2 indicate that students whose siblings did attend

university attempted/obtained significantly more credits and attained sig-

ni’icantly higher G.P.A. scores than ifudents whose siblings did not attend

N

university., Report 2 suggésts that these findings could be accounted for

by the fact that the student whose sibling had attended university was
better prepared fofjand mofe informed abdut the demands df the university
program, having been adviséd by a brother ordsister‘who was familiar with
the academic environment. Another explangtion for resdlts offered in Report 2
was that the student may have gained moti?ation to achieve well at~school from
a highly enthusiastic siblihg who reiﬁforced his academic pursuits.

However, in this Report, Table 49 1nd1cates that there is no relation-
ship between the two variables 1n .question. It may be that a sibling,

? .

having attended university is capable of tacilitating the initial adaptation
process for the student upon entry to univeréity, however, sibling influence
may soon dissipate onceﬁthé s*udent; himself formslhis personal ideas,about

education. Maybe, by the end of the first year, sibling aid, reinforcement,

and persuasion is no longer effective as the student has personally experienced

the university.
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FINANCIAL SUPPQRT

This chapter examlnes the relatlonshlp between financial suoport

varlables and drop-out’ among part—tlme university students. Factors

studied include whether the student received any financial support

© for his courSes, the origin and degree of such support, whether the
financial assistance was dependent upon successful completlon ‘of courses,

the nature and amount of financial expenditure necessitated by university:

attendance, and the degree to'Which expenses disrupted budget.
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TABLE NUMBER 50

Distribution of Sample by Financial Support of Courscs

—— .
GROUP | FINANCIAL SUPPORT OF COURSES
YES ~NO
CONTINUING . 120 S 222
(35.1%) (64.9%)
DROP-QUTS - 90 179
(33.5%)  (66.5%) v
DIFFERENCE 1.6% T o1.6%
VALID OBSERVATIONS - 611 | SIGNIFICANCE — NONE
1
’
-,
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FINANCIAL SUPPORT OF COURSES

Téble'SO_iliUstrates>the distributién of the sample by fin#ncial
support of courses, according to tﬁe pércentage‘of‘students who remained
at school for their second academic year.' |

The data produced in Table SQ does not reveal very lgrge differenées

between the continuing and drop-out group. In .addition. the data was not
L ) . .

c

significant at the five percent level of confidence. Thus, it wouid seem

is not a predictor of wheEth’ﬁg/;Iil remain at school for the Sggeﬁd year

of studies., . S ///;//////(/

) Eindings_from,ReEort 2 indicate that stude who did receive finan- °

cial assistance for courses did not pe orm at a higher level in school

than students who did not re

Ve financial aid. Presumably, students,

prior to régisterin fn a university program, have calculated the finan-

cial expen ure for courses and thus the question of finance is not re-

v

that whether or not the’ student is offered financial assistance for courses




TABLE NUMBER 51°

Distribution of Sample by Origin of Financial Assistance

GROUP J _ ORIGIN OF FINANCTAL ASSISTANCE
EMPLOYER © GOVERNMENT OTHER ‘
' ORGANIZATION

CONTINUING 112 £ 2 ‘ 3

, ' (95.7%) (1.7%) (2.6%) -
DROP-OUTS : 76 5 4
o (89,4%) (5.9%) . (4.7%)
DIFFERENCE » 6.3% 4.2% ' 2.1%

l : 4

VALID OBSERVATIONS - 202 SIGNIFICANCE ~-.NONE




ORIGIN OF FINANCIAL ASSISTANCE

ES

- Table 51 illustrates the distribution of the sample by origin of ,

financial assistance, according to the percentage of student: who at-

ks

tended school for an additional year.

The data produced in Table 51 indicates‘that students who received

iflnancial assistence from their employer obtained a, proportionately
lower drop-out rate than either of the other two groups; ylelding a

. ' e ,
difference of 6.3% in favour of the contlnulng group. Students who re-
 ceived flnanCLal a551stdnce from either the government or another organi-
;ationvboth had a, proportionately.ihigher drop-out rate, elthough actual
" differences were slight. ?

Flndlngs from ReEort 2 do not indlcate that the source of financial
a551stance is related to credits attempted/obtalned and G.P. A. 'However,
it may be 1nferred from Table 54, although the data did not reach signi—
ficance, that'when the source of flnancial assistance is the student's
employer, the stuoent may be subject to more bressure to carry on with
studies,vif only to imprese his employer. Or maybe; employer encourage-

ment and positive reinforcemeént influence the student's. decision to con-

tinueg with studies.
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TABLE NUMBER 52

Distribution of Sample by Degree of Financial Support

GROUP . DEGREE OF FINANCIAL SUPPORT

NONE COST OF  50% 75% OTHER
COURSE
CONTINUING 34 18 . a7 33 11-
- (23.8%) (12.6%) (32.9%) © (23.1%) (7.7%)

DROP-QUTS . 32 8 a4 22 a4
) (29.1%) . (7.3%) (40.0%)  (20.0%) (3.6%)

. DIFFERENCE 5.3%  5.3% 7.0% 3% 4.1%

L VALID OBSERVATIONS - 253 ' SIGNiFiCANCE ~ NONE

-\
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.who-received.support for 50% of the course fee bad a higher drop-out rate,

" DEGREE OF FINANCIAL -SUPPORT

Table 52 illostrates-the distribution of the sample by the degree
of financial assistanoe. according-to the percentagé of students who
pursued their stodies'beyond the first academic year.

Tab1%'52 feveals'findings, which although not statiotically signi-
ficant did.produoe noticeable differences between the continuing and.
drop-out group; Students who did not receive financial aid for courses
witnesséd a, proportionately, higher drop—oot rate, yielding a difference

. . 1
of 5.3% in favour of the drop-out group. . Students who were supported for

‘the entire cost of course, had a, proportionately, lower drop-out rate -

yielding a difference of 5.3% in favour of the continuing group. Students
yielding a difference of 7.1% in favour of the drop-out group. The data
indicates that students who were financially aided for the entire course

or 75% of the course had a, proportionately, lower drop-out incidence than

students who received no assistance or 50% course fee support. In view of

these'finoings'it can be suggested that the degree of financial assistanoe
for. courses may be related to the decision to femain at school for an ad-
ditional year. V

Flndlngs from Report 2 suggest that the degree of financial assistance
is- not 51gn1ficantly related to number of courses attempted/obtalned and
G.P.A. In view of the data obtained from both Reports, it would seem that
the degreo of financial assistance is not an indicator of how well the: stu-
dent will perform at school or how many couroes'he will -undertake. However,

over the long-term period, the question of finance may be an important one

and, thus, it could influence the student's decision to continue with studies.
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TABLE NUMBER 53

.Distribution of Sample by Whether Financial Assistance
is Dependent Upon Course Completion

GROUP _ WHETHER FINANCTAL ASSISTANCE IS DEPENDENT
UPON COURSE COMPLETION

YES NO

CONTINUING - 107 ' 12
(89.9%) (10.1%)
DROP-OUTS : ‘82 7

(92.1%) S (7.9%)
DIFFERENCE . _ . 2.0% . 2,0%  camerane
VALID OBSERVATIONS - 208 SIGNIFICANCE - NONE




. .
WHETHER FINANCTAL ASSISTANCE IS DEPENDENT UPON COURSE COMPLETION

;_Table 53 illustrates the distribution of the sample by whether
financial assistance is dependent ubon course completion, according
to the percentage or students who pursued their :tudies beyond thelir
first academic year.

Tﬁe data produced in Table 53 dées not reveal any consistent pat-
tern with slight differences between the continuing and drop-out group.
The data did not reach sigpi‘icance at the five percent level of con-
fidence. From these observations it would seem reasonable to conclude
that financial'assistance's dependence upon course completion is not
related to the studerit's decision to continue with studies after the

O

first year.

Findings ffom Report 2 indicate that students who were required to
.comﬁleté courses in order to receive financial assistance attempted
significantly fewer credits and tended to achieve at a lower scholastic
level than students for whom financial assistance did not depend upon
course combleéﬁon. Pressures to pass a éourse because financial as-
sistance is contingent upon course completion, may influence scholastic
performance but élearly do not affect "he decision co pursue academic

studies for an additional year.

Aruitoxt provided by Eic:
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TABLE NUMBER 54

Distribution of Sample by Yearly Expenditure tor Attending University

. GROUP YEARLY EXPENDITURE FOR ATTENDING UNIVERSITY
$50 - $151 = $251 - $351 - $490 +
$150 $250 . $350° $490 '
CONTINUING 81 Y 69 64 . 59
‘ (25.3%) (14.7%) (21.6%) (20.0%) (18.4%)
DROP-QUTS 66 - 57 54 28 34
) (27.6%) (23.8%) (22.6%)  (11.7%) (14.2%)
DIFFERENCE 2.3% 9.1% 1.0% 8.3% 4.2%
VALID OBSERVATIONS - 559 } SIGNIFICANCE - 1%
~




YEARLY EXPENDITURE FOR ATTENDING UNIVERSITY

Table 54 illustrates thé distribution of the sample by yearly bx—‘
penditure tfor attending university, according to the percentage of stu-
dents who continued with their studies beyond the :irst'academiC'yOdr.

The data produced in Tablé 54 presents a consistent pattern with
.two cases of noticeable difference between the continuing and drop-out
group. The smaller the yearly sum of money spent fof university atten-
dance, the higher the drop-out rate with.the '$151 to $250' group,
yielding a difference of 9.1% in favour of the drop-out group. Con=

, v '

versely, the greater the yearly expcnditure, the lower fhe drop-out rate
with the '$351 to $490' group, yielding a difference of 8.3% in :favour

o! 'the continuing group. The data was'significant at the one percent
level‘of confidence. In yiew of the findings, it would appear that there
does exist a'relationship betweern: the yearly expenditure for attending
university and the decision to continue with studies beyond the first
year at school. |

Findings from Report 2 complement results obtained from Table 54
- indicating that students who spend‘relatively more money for attending
unive;sity tend to do better at school, maybe-becausé a gFeater'input
of finance into school attendance gives the student an ;dded respon-
sibility to do wéll at school. Students who have a‘greater yearly ex~—
‘penditure at school are also registered with more courses which might
be iﬁdicative of their motivation to:succeassfully complete their

education.
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TABLE NUMBER 55

Distribution of Sample by Financial Support :or School Expenditures

GROUP. _ FINANCIAL SUPPOKT FOR SCHOOL EXPENDITURES

TUITION TRANS POR- TUITION AND BOOKS ALL OF THE

TATION TRANS POR~- AND THESE
TATTON MEALS
_ CONTEINUING, 3 31 16 61 150 .
o (1aw) (11.9%) (6.1%) (23.4%)  (57.5%)

' DROP-OUTS 3 14 10 46 107
(1.7%) (7.8%) (5.6%) (25.6%) (59.4%)
* DIFFERENCE .6% 4.1% S% O 2.2% L.9%

VALID OBSERVATIONS 441 |  SIGNIFSGANCE - NONE
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FINANCIAL SUPPORT FOR SCHOOL EXPENDITURES

Table 55‘illustr§tes the distribution of -the sample by financial
sdpport for school expenditures, according to the percentage of students
who rémained at school beyond tﬂzir firgt academic year.

The data produced in Table 55 does not yield cases of great dlf erence
between the contlnulng and drop-out group, offering no consistent pattern
in any direction. The data did not reach significance at the rive percent

level of confidence. From these observations it can be concluded thét fi-

. Lo
nancial support for school expenditures is hot related to the decision to o

R
. continue with studies beyond their first academic year.




TABLE NUMBER 56

Distribﬁtioﬁ o1 Sample by Whether Expenses Disrupt-Budget

GROUP WHETHER EXPENSES DISRUET BUDGET

EXTREMELY VERY MUCH MODERATELY SLIdHTLY NOT AT
. ALL

CONTINUING 51 ¢ 83 93" 69 35

(15.2%) (24.7%) (29.2%) (20.5%)  (10.4%)
DROP~OUTS 28 60 87 66 22

(10.6%) (22.8%) (33.1%) (25.1%)  (8.4%)
DIFFERENCE 4.6% 1.9% "3.9% 4.6% 2.0%

VALID OBSERVATIONS ~ 599 ' SIGNIFICANCE - NONE




WHETHER EXPENSES DISRUPT BUDGET

Tarle 56 illust%atee the distribution o: tho.sample by whethe;
'niversity exponses disrupt budget according to the Percentags of stu-
.
dents who remained in school beyond their tirst academic year,
The dita produced in Teble 56 does not giVP rise to any'consistonf

ﬁrend, in addition to which, actual dif‘erences between the contlnulnq

and drop-but group were slight. The data was not signiiicant at the

five percent level of confidence. In view of these observations, it

would seem reasonable to conclude that the degree of budget disruption
A5 a4 conscequence or school expenditure is not related torthe student's
decision to continue with his studies.

Findings obtalned from Report 2 indicate. Jthat there is no direct

obJervable relationshlp between degree of budgeét dlsruption and number-

or credits attempted/obtained and G.P.A.




MARTITAL AND FAMILY STATUS

1}

This chapter examines the relationship between marital and family
" status variables and dropsout from part-time university studies. Factors
examined include number of ‘children in the family, level of education

and occupatiqn of the spouse, whether spduse is also féking university

courses and her/his attitude towards coyrses taken by the student.

Single student's dating habits, presence or absence of stéady boyfriend/

girlfriend, and iffthe student is engaged is studied for its relation-

ship with drop-out.




TABLE NUMBER 57

Distribution of Sample by Number of Children . -

NUMBER OF CHILDREN

. 0 CHILDREN 1 CHILD 2 CHIE- 3 CHIL- 4+ CHILDREN
DREN DREN
CONT INUING 74 36 3 10 5
- (47.1%) (22.9%) - (20.4%)  (6.4%) (3.2%)

DROP-OUTS - 72 28" - 35 9 2
' (49.3%) (19.2%)  (24.0%) . (6.2%) (L.a%)

DIFFERENCE ,  2.2% . 3.6% 2% 1.8%

VALID OBSERVATIONS - 303 SIGNIFICANCE - NONE
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' NUMBER OF CHILDREN

Téble 57 illuStrates the distribution of the sample by numbér of
children}‘accbrding té the. percentage .of married or once married stu=-
dents.who continued their studies bgyond the first academic year.

‘ The data produced in Table 57 does not reveal any consisten£>pdt—
tern, in addition to which. actual differences between the continuing

and drop-out group were slight. The data did not reach significance

at the five percent level of confidence. From these observations, it

“can be‘concluded that tﬁe number of'cﬁildren~is not related to the
student's decision to continue with studies beyond Fhe first acadeﬁic
year. | |
Findings from Reéort 2 iﬁdiééte that students who had four or more

children did not attempt and obtain as many credits and atfained lowef .
G.P;A. scores as compared £q all other gfoups, presumably due to the
fac£ that fhis group of students had greater family-preocéupations wﬁich
may have afforded them less time and énergy to devote to'thei; academic
studies.A However; from results obtained in Table 57 it would appeéf'

that additional family commitment attfibuted.to students with relatively

more children is not a predictor of whether the student will chioose to

remain at school beyond the first year.




TABLE NUMBER 58

Distribution of Sample by Spouse's Occupation

SPOUSE 'S OCCUPATIQQJ

PROFESSIONAL BUSINESS TECHNICAL TRADE  OTHER

CONTINUING 3R " 66 14 5 25
' 25.7%) (44 .6%) (9.5%) (3.4%) (16.9%)

DROP-OUTS 22 60 12 2 a1,
» (17.3%) (4722%) = (9.4%)  (1.6%) (24.4%)

DIFFERENCE - BJA% 2.6% - o1l% 1.8%

VALID OBSERVATIONS - 275 , SIGNIFICANCE ~ NONE

g
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SPOUSE 'S OCCUPATION

*  Table 53 illustrates the distribution of the sampi@ by sbouse's
occupation, accordiné fo the percentage of students who cohtinund their
education psyonﬁ théir tirst acédemic.year.

The data produced in Table 5% presents two cases of éairly large
: differengé between the continuing and drop-out group; (1) students
whose spéuse was employed in a professional field had. proportibnately,
the lowest drop-out rate, vyielding a difference of.8.4% in favour of
the cdntiﬁﬁing group; (2) students whose spouse was-embloyed in a field

other than-tﬁose stated witnessed, proportionately'the highest drop-out

rate, yielding a difterence of 7.5% in favour of the drop-out group.
Aside from these two cases, other differences were slight. The data was
not .significant at the five percent level of confidence.

Findings Ffrom Report 2 indicate that the spouse's occupation_is not

directly related to the number of credits attempted/obtained and G.P.A.




TABLE NUMBER 59

A

Distribution ot Sample by. Spduse's Level ot Education

SPOUSE 'S LEVEL OF EDUCATION

J
N ) .
ELEMENTARY HIGH SCHOOL UNIVERSITY SPECIAL

~ SCHOCL . TRAINING -

CONTINUING 11 59 . 49 ' 39
: (7.0%) C(37.3%) (31.0%) (24.7%)

DROP-OQUTS 7 91 27 19 .
: (4.9%) (63.2%) (18.7%) (13.2%)

DIFFERENCE 2.1% 25.9% 12.3% - 11.5%

VALID OBSERVATIONS - 302 SIGNIFICANCE - 1%
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SPOUSE 'S LEVEL OF EDUCATTON

Table 59 illustrates the distribution of the sample by spouse's level o

e@ucation, aécording to the percentagg of students who remained in ::chool
beyond their first academic year, |

- The data produced in Table 59 presents large différencés'betwoen the
continuing and drop-out group Qith the exception of the 'elementary school?
group, where the difference was slight. Students whose spouse had finishéd
their high school level, witnessed the, proporgiOnately highest drop~-out
rate, yielding a dif!erence of 25.9% in favour of the drop~-out group. Students
whose spouse had attended universiﬁy experienced a, proﬁ;rtipnately lower
drop-out ‘rate, yielding a differencé of 12.3% in favoﬁr o. the continuing group.
Students whose spouse had followed some Lind of special training course had
a,’broportibnately lower drop-out rate, yielq}ng a difference of 11.5% in
favour of the continuing group. The daté was significaﬁt at the one percent level
of confidence. In view of these observations there would appear to exist a
felationship between the spouse's level of education andvthe student's decision

-

. to continue with his studies.

Findings from egért 2 indicate‘the students whose spouse had completed
‘their high school level of education were attaining significantly lower G.P.A.
scores than all otﬁér groups. .Howeve;, the 'elementary school ! group was not
. perfbrming at a ldwer standard tﬁan any other group and furthérmore, Table 59
does not indicate that the 'elemenﬁary school' group had a higher drop-out
rate. Hence, it does not seem that the.lower‘the spouse's level .of education
the greater the student-drop-out-rate. For some reason, which seems difficult
to account for in view of fhe absencé of a consistent trend students whose spouse

had terminated their education at the secondary level appeared to be less

academically motivated to pursu~ their studies after the first year.
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TABLE NUMBER 60 -

Distribution of Sample by Whether Spouse is Taking University Courses

GROUP WHETHER SPOUSE IS TAKING UNIVERSITY COURSES
YES B o)
CONTINUING : 53 , 101
(35. 3%) C(64.7%)
DROP-OUTS o 35 o 105
: (25.0%) , (75.C%)
DIFFERENCE 10.3% . 10.3%
VALID OBSERVATIONS - 294  _ ' SIGNIFICANCE - 5%
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WHETHER SPOUSE I3 TAKING UNIVERSITY COURSES

Table 60 illustrates the'distribution 5; the sample by Whother
spouce in taking university courses, according to the percentage of
students who remained at school -for their second academic year.

| The data prodﬁcéd in Table 60 indicates thatbstudents whose
ﬁpouse waé taking university courses witnessed a, proportionately,
lower dfop—out rate, yielding a difference of 10.3% in favour o' the
continuing group. Students who spouse were not taking university
courses had a, pfoportioqately, higher drop-out rate, yielding a dif-
ference of 10.3% in favour o. the drop-out group. The size o. the

dif:erence between the drop-out and'continuing group confirms an al-

ready well-established pattern and the data did reach significance -

at the five percent level.
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TABLE NUMBER 61

Distribution ot Sample by Spouse's Attitude Toward Taking
University Courses

GROUP SPOUSE 'S ATTITUDE TOWARD TAKING UNIVERSITY COUKSES -
VERY ENTHU-  ENTHUSIASTIC  DOES NOT  UNHAPPY
SIASTIC CARE
CONTINUING 76 67 7 4.
(49.4%) - (43.5%) (1.5%)  (2.6%
DROP —OUTS 78 54 "5 6
(54.5%) | (37.8%)  (3.5%) (4.2%)
DIFFERENCE 5.1% 5.7% 1.0% 1.6%
 VALID OBSERVATIONS - 297 . SIGNIFICANCE - NONE
2

~ s
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B

SPOUSE 'S ATTITUDE TOWARD' TAKING UNIVERSITY COURSES

Table €1 illustrates the distribution ot the sample by xpéuse's
attitude toward taking university courses, according to ‘the prreoentage
5: student: who continued with their studies beyond the firat icademic
year,

The data vroduzed in Table 61 does not reveal cases of great dif-
rerence between the continuing and drop;out group, in adéition to which
the data does not presenf any sort of consistent trend. The data did
not reach signi+icance 3t'the five percent level of confidencé. From
these observations it wou;d seem reasonasle to conclude that the épouse's
attitude tqward taking university courses is not related to the decision
to remain at school beyond the first year. .

‘Findings from Report 2 indicate that the spouse's atfitude toward
taking university courses was not related to the number of credits
attempted/obtained and G.P.A. As explained in Report 2, a process of
natural selection may be operating whereby the sampie consists priharily
of students whose spouse held a positive outlook towards academic studies.
Students whose spouses did not approve of their studies comprised only
3.4% of the total married or once marriad sample. Hence, it is difficult

to draw any conclusion from a sample which consists of a highly selective

portion of the population.
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TABLE NUMBER 62

. ' \
Distribution of Sample by Singi\e Student 's Dating Habits

SINGLE STUDENT'S DATiNG HABITS

NEVER DATE OCCASSICNALLY DATE REGULARLY DATE

CONTINUING 16 767 84
(9.1%) (43.2%)  (47.7%)

- DROP-OUTS 6 s6 51
(5.3%) (49.6%) (45.1%)

DIFFERENCE 3.8% , 6.4% 2.6%

1
i

L T
i

VALID OBSER!ATIONS - 289 SIGNIFICANCE - NONE
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SINGLE STUDENT'S DATING HABITS

2]

‘Table 62 illustrates the distribution of the sample by single
students, according to the percentage of students who remaiﬁed in
school beyond their first academic year,

The data produced in Table 62 does not reveal any consistent
trend, in addition to which the differences between the.ﬁontinuing.
ind drop-out group were slight. The data did not reach significance
at the five percent level o7 confidence. From these observations it
" _can pe concluded that the dating patte;n of the single student is not |
related to the decision to remain at school for anbadditional year.

Findings-rrom Report 2 indicate that the more {requently a stu-
dent dates, the fewer the credits attempted and obtained. Students
who never date or date occasionally, having fewer social cémmitments
than a student who dates reqularly may be donating more time to aca-
demic studies. However, it does not appear from findings in Table 62
that students who date mofe regularly have a higher drop~out rate az

compared with students who date less frequently. ,
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- TABLE NUMBER 63

Distribution of Sample by Presence of Steady Boy/Gir’l Friend

GROUP

PRESENCE OF STEADY BOY/GIRL FRIEND

YES NO
CONTINUING 37 90
~ (49 ..2%) (50.8%)
DROP-OUTS 48 67
(41.7%) (58.3%)
DIFFERENCE 7.5% 7.5%

VALID OBSERVATIONS - 292

tg
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SIGNIFICANCE ~ NONE




PRESENCE OF STEADY BOY/GIRL FRIEND

.

3

Table 63 illustrates the distribution of the sample, by* presonce
of steady boy/girl_friend, ac ording_to the percentﬁqe of students who
continued thelr studies beyond the first academic year,

The data produced in Table 63 indicates that stﬁdénts who did have
a steady boy/girl friend experienced a, proportionately, lower drop-out
rate, as compared with'students who did not have a steady companion,
yieldiné a difference ;f 7.5% in favour of ‘the continuing groube The
daty did not reach significance at the five sercent level of confidence,

" however, the size of the difference between the continuing and drop-qut

group 1s large enjugh to warrant mention.

" Findings from Reéort 2 do n=ct reveal statistically significant

data, howeyer. a trend does emerge to suggest that students who do.ha;e
steady boy/girl friends £end to a%tempt‘gnd obtain fewer c¢credits than

) ¢ .
students who do nokt have steady boy/girl friends. However, Table 63
indicates that students with greater social commitments vis—éJgisuth;ir
steady companion do not have a proportionctely highef‘drop—out rate.
It may be that a1 steady companion'diminisheé the amount of free time a
student can devote to studies, or the one hand, but thaf 1lso, a steady
’ boy/girl friend may stabilize. the student;s dating pattern which in turn
adds a certiin stability o the'student's academic persuit. This is a
highly speculative explanation for data which only pre:ents a patkern in

 the absence: of statistical signiiicance, however, it could explain the

somewhat unexpected ! indings in Table 63.




TABLE NUMBER 64

s

, , Distribution of Sample by Whether Student is Ergaged

+ ° a

© GROUP “ WHETHER STUDENT IS ENGAGED
YES ' : NO-
'CONTINUING 10 ' © . 166
(5.7%) . (94.3%)
DROP-QUTS - _ “. 19 - .7 eg
(16%8%) » (83.2%)
. DIFFERENCE B 11.1% 11.1%
VALID OBSERVATIONS - 289 : _ . SIGNIFICANCE - 1%
R




WHETHER STUDENT IS ENGAGED

|

41

Table 641 illustrates the distribution ot the sample by whether

thevstudent is. engaged, according to the percentage of students who
pursued their>education for the second year.

The da£a produced in Tablé 64 réveals statiéticélly élgnifidant
differences bétween the cbntinuing énd drop—éut group. étudént: Qho
were engageq witnessed a, proportimnately, higher drop-out rate as
compared with students who were not ebgaged, yi@lding a difference
of il.i% in favoar of the drop—out group. From these observat;ons
it wouid séem reasonable to conclude that whether the student is en-
gaged is related to thé'deéision to cemain at schocl for an additional
.year. '

Findings from Report 2'indicate‘that students who were engaged
tend to attempt and obtain fewer credits than students who were not

enjaged. The availabiiity of time to devote to studies maj‘be one

factor which contributed to the results.
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CHAPTER 10

CONCLUS TONS

.

Sincé this study is one of the first attempts to study‘facfors
affecting drop-out specifically amoﬁg part-time unibersity students,
and since Sir George williams Campus of Concordia University has an
unusual academic and organizational set up for part-time éducation,
it would be interesting to contrastckhe findings of the present study
with those reported elsewhere. Other studies have, on the whole,
focused upon either full-time étudents or students enrolled inroff—

campus extra-mural courses.,

A curviliﬁéar relationship between age and drop-out was-foundvin
this study with 20-25, 36:40 and 4l+ groups showing highér drop-out
whi1é 26<30 and 31-35 groups showing higher persistence rate. Of the
dfop—out-group‘58.7% caée from the 20e25 age group. 'This points towards
an urgent need to investigate causes of drop-cut, and remédial measures.
Ithat could be undert;ken, for this very young dgroup. Since agerspread
among full-time undergraduate students is‘Usually small, age as a
variable has not generally been investigated for its relétionship with -
drop-out among full-time students. The results of this study do not
support the findings of Ulmer (1960) and Ulmer & Verner .(1963) who

found no significant age differences between drop-outs and persiéters.

Although natidnality did not bear a significant relationship with

‘drop-out; country o, birth did. Students who were born outside of
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North America and Eufope had a higher persistence rate while those born
in Canada hdd a higher drop-out rate. The results are in harmony with
research litefature (Bhatnagar,-l970) which indicates that immigrants,

on the whole, have higher motivation for education than the local population.

Two language factozs were looked at. Mother-tongue or the language
normally spoken by parents, and language normally spoken at home. In
a country such as Canada; where iarge—scale immigration i; of relatively
- recent origin, mother-tongue sometimes differs from language normally

spoken at home. For example, Portuguese may be the mother~tongue in

the sense that it is normally spoken by parents, English may be the

language normally spoken by children at home when communicating with
their parents or with each other. As-it turned out, students whose
mother-tongue or home language was Other than English had a higher
persistence rate while students whose mother—tongue_and_home.language
was English Had a higher- drop-out rate. It is interesting to note
that having a languagé other thap English as mother—tongue or home
languagevis ggg‘a faétor conducive to dropping-out of‘an;Engiish language
univéréity. Greater motiVation among non-English speakers may account
cor these rather unexpected findings which havevimpliCationS fdr

university admission policies.

A greater proportion of married than single students dropped-out
after firsf year of university studies. The findings are in accordance

with previously réported research (Hunt, 1967; Beagle, 1970). Since

married students do not obtain lower grades than single students
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(Report 2), the greater incidence of drop-out among married studengs
must be due to greater number of voluntary withdrawadls rather than

academic dismissalse.

Stﬁdents who took the minimum amoupt of course work (2 half courses:
or less) had a higher drop-out rate. The optimum coﬁrse load in terms
of persistence appears to be 5-6 half courses. When the data wa; looked
at in terms of required‘courses téken rather than ﬁotal.coursevwork, a
similar paftern:emerged. Those who took the minimuﬁ amount of required
éourses (2 half courses ér less) had a high drop-out ratio.while those

‘who took 3-4 or 5-6 half courses had a higher persistence ratio. A

similar pattern was obtained when stu&ent,plans for the next academic

. Year were exémined. Those who anti;ipatéd taking between 3 and 6 half
courses had a higher persistence rate while thoée who anticipatéd
taking 2bhalf courses or less had a high drop-qut rate. The findings
‘orm a consistent‘pattern. Drop-outs are characterized by a ﬁinimum
academic involvement with the university while persisters sﬁow a moderate,
but not excessive, course load. Althouép no studies could be traced
that examined the relationship:between‘the amount of course work

.undertaken and anticipated by the student, and drop-out, the general
trend of research appears to suggeét that integration into academic
environment of the university is related t§ persistence (Bayer, 1968;
"Medsker & Trent, 1968; Spady, 1971); The results of'the present study,

thus, are consistent with the research in the area.

Data wac produced to study the relationship betwecn academic

performance at the high school level and drop-out. Successful completion

- 150
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of high school and not having repeated any high school grades were found to
be positively related to persistence while high school grades and the

type o7 high school attended did not bear any relationship with drop-out
behaviour. It Qould appear that performance at the high school level

is predictive of persistence with part-time university studies only at

the lower end of the scale. Students who do relatively poorly at

high school invthe sense of having to repeat a grade or those who fail

to graduate are more likely to drop out of the evening university;

These findings are dissonant with other studies where‘it has been

reported that grade performance in high school_is related to persistence
in college. (Chase, 1970; Blanchfield, 1971; Lawhorn, 1971; Astin, l97l);
”However, the present study partly confirms the results obtained by Eagle
(1972) who reported no significant differences between drop-outs and
persisters in high school average, high scncol curriculum, and type

of high school attended.

_The type cf special training received prior to university entry
was found to be highly related to droo—out/persistence after the first
year, Students involved in technical, trade or electronics training‘
had a high drop-out rate while those with commercial/secretarial and
proressional training had a high persistence rate, The higher persistence
of students with professional training could be explained in terms of
both the value of their training for university studies and the value
of university degree for their protessional careers. The higher
’ persistence rate of commercial/secretarial training group is difficult
to account for. It might be that a high proportion of these.students

were employed as secretaries in the university and were taking courses
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on a part-time basis. This might exrlain their low drop-out rate.

Tﬁe_study found that students who startedbtheir part-time uniQersity
studiés immediately on completion of their high school had a relatively
high drop-out ratio. The amount and the reasons for delay between high
school completion qu starfing university, however were pot foundlfo
have any relationship with drop—ou£. The results demon;tr;ted that a
student is more likely to complete his bart—time university studies ifﬁ-k
he were not to embark upon his part-time university career immediately

on finishing high’ school.

Evidence produced in this study indicates that the student's

employment status (full-time, part-time or not gainfuliy employed) had.

no effect on his decision to continue his studies beyond the !irst year.
An anqusis-of the nature of occupation revealed a higher persistence

rate among fhose employed'in business and commeréial organizations and

a higher drop-out rate among those employed in technical jobs«. This
finding is consistent with the one réﬁorted earlier where students who

had training ihvcommercial/secretarial areas prior to-univeréity entry

had a higher persistence rate while those with prior traininglin technical,

trade or electronics had a higher drop;out rate.

An examination o.ttﬁe relationship between job demands in terms
o% hours spept per week, and-drop-out showed that only oﬁe group of
students, thosé who worked 31-40 hoursz per week, had a relatively
higher proportion of drop—quts. This ctudy, thus, only partially

confirms results reported by Willet (1973) who :ound no relationship

between drop-out and the number of hours a' student was employed. - BN
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Previous research has suggested that there are significant personality”

and attitudinal ditferences among college persisters and dfop—outs (Pervin,
Reik & Dalrymple, 1966). It has been reported that drop-outs tend to be
more impulsive than persisters (Vaughan, 1968), lack flexibility in
dealihg with changing circumstances (Jones, 1955; Lavih, 1965), and

are more unstable, more anxious and restless relative to their success-
ful college counterparts (Grace, 1957; Grande & Simmons; 1967; Vaughan,
1968). Since personality and attitudinal variables carry over from one
situation to another, one would expect significantly different job
histqry of drop-outs and pefsistgrs. On the whole,  drop-outs would be
expected to have little supervi;pry responsibilities and would change
jobs frequéntly. Such prediction was .not borne out by results obtained
in this study. No sigqificant relatio;ship was found between degfée of
supervisory function of the‘student's job, the number o  firms he worked
for; and d;op—qut. Eithér academic restlessness does not carry over to’
job situation, or the.personality variables otﬁer researchers have
commented upoé do not carry the same weight in the institutidnal frame-

work of Sir George.

A relationsh.p between the number of years spent working and
drég;dut was discovered. Students who had worked 5 yearslor less
had a higher persistence rate while those who worked more than 35 years
had a higher drob—out rate. The data suggests tbat two years appears-
to be the opfimum working experience for persistence with bart—time ﬁ

undergraduate studies.

While studying relationship between employment factors and drop-out,

an examinétion was made o{‘the importance ot the job held by the student,
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and of obtaining the dsgree, for his future career aspirations. Neither ;
of these variables Showed a relationship with drop-out. This finding. runs
contrary to several reportea studies (Spaeth. 1970: Kerbs, 1071: White,
1971) which found that the higher the value placed on college completion
for career expectationﬁ the more likely the individual té stay in college,
However, it mus£ be kept in mind that these studies were dealing with
full-time students vet to vénture into.the field of employment while

a vast proportion of students in the Present study were already employed

for several years, '

A rather stfangégrelationship bethen employer attitude towards
taking Qniversity courses and drop-out was discovéred.‘ If the employer
'did nog_care' one way or the other, or if-he was 'very enthusiastic?,
the student was likely to persist, but if the employer was simply
'enthusiastic' the student was likely to drop—but. Neither job inter-
ference with ability to perform-aé a student.nor interference between
Studies ahd occupational perfofmance were found to be related to drop-out.,
Téis finding was rather unexpected. One would predict, on éommon se;se
groundz, that job-studies interferencg would be a major factor affecting

4 student's decision *to continue or discontinue studies after the first

yeare Apparently, it is not.

vEckland (1964) found that>collego bersisters'are likely to be more
a‘lluent than drop-outs. Astin (1972) suggests that family income alone
i increasingly becomiﬁg a poor prédictor of college persistence. The
rﬁsulfs prodgced in this study do not establich Any relationship brtweon

a student's yearly income and drop-out.. The data, howover, Apfears to
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have become confused, through presence of a lafgé number of housewives

énd.part—time employees whése income did not reflect.their_true finanéial
stafus. Yearly income which was intended here to be a measure of'socio—
economic and employmeﬁt status failed to'servevthat purpose. Yet another

indicator of socio-economic status, type and size of residence, was found

not to be predictive of drop-out behaviour.

Although no statistically significant differences were obtained, there
-was, nevertheless, a trend for students who lived five or more miles

aQay from the campus to drop-out more often.' The studenfs who used oniy
one method of public transpbrtation (metro, bus or train) had a higher
persistence rate while thoée who.used a combination of two such modes of
transportation had a higher drop-out rate. Use of car for transpoftation
was found to be unrelated to persistgnce at'college: It would-appear that
dreater_aﬁount of travel time and inconvenience involved in-using a_éombination
of two modes of public transport might have been the key tactor. However,
when fhe length or travél time was examined for its effect on drop-out,

no significant relationship emerged; Students who had to travel over an
hour to get to school did not drop-out more than those who could gét

- there in less than 30 minutes. Further analysis revesled thatvneither

the use of travel time for study purposes nor the importance attthed

" to availability of such time tor study purposes was related to persistence

with part-time university studies. The dégree of interference between

travel and other available study time was also not found to be related

to drop-out behaviour. It would appear that students whosk travel time

seriously interfered with their study time, made the extriNeffort to
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make more study time available. On the whole, then, the various aspects
of tiravel for study purposes were not found to have a signiticant intluence

upaon -the student's decision to continue or not.to continue with his studies

beyond the rirst year.

The general trend of research demonstrutes that parental socio-
economic status, in general terms, is positively related to persistence
in college (Tinto, 1975).' Specificalfy children from higher socio-economic
families are mére likely to pgrsiét at college (Sewell & Shah, 1967). The
tindings of the pr?sent study are dissonant with the research reported
dbOQe. Socio—econom;é status of the parents was not found to be a factor
related to drop~out. Similarly, parental level of edqgaﬁion, or country
in which they spent most of their lives, and persistence with part-time
studies were found fo be independent ot one agother. NSt oqu did
parental education ;ot have any effect on persistence, attendan;e at
a university by a sibling was—fouﬁd to be unrelated to Arop—out. Tﬁis,:
once ag§in: éonfli;ts with studies by Jaffe & Adams (1970) and Spady (1970)
whicﬁ primarily involve full-time stgdenzij and which report that c9llege
pérsisters are more likely to.comg from fahilies whose parents arc more
educated. The diveréénce of results‘may”well be the function of different
sample. characteristics. Parental socioieconomic status and.other family
characteristics might be mich more significantifactors_in case of younger

-

gfull—time students than appears tb be the case for part-time stydents.
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Although parental level of education did not bear a'relationship :

with drop-out, parental marital status did. Students whose parents

were divorced had a higher persistence rate while students whose

parents were separated had a higher drop;out rate. The total number

of individuals in these two categories, however, was small. This

conclusion should, therefore, be viewed as only tentative.

Financial,suppoff, whether it originated from the employer,

government or other sources, whether it comprised less than 50%, 75%,

or 100% of the tuition, whether it covered tuition, transportation,

books, or all of these, and whether it was conditional upon sguccess’ul

completion of courses or not, was found to be independent of persistence

with part-time undergraduate studies. It would appear that though financial

assistance might ease the burden of the student somewhat, it could not

be eonsidered a major incentive for persisting with part-time studies.,

There are strong social and pedagogical reasons for vastly expanding

the programme for financial assistance to part-timé students. The

results of this study, however, will not support arguments for expanding

such programme because part-time students find it difficult to continue

their studies without finan¢ial assistance. The results obtained here

Are somewhat surprising. 'On common sense grounds one would predict

that financial factors would be a major cause of drop-out among part- >

time students. This is not the cases On the contrary, a strong relation-.

ship was found between yearly expenditure for Attending university and

persistence. More specifically, students who spent less than $150 per

annum on university related expenses had the highest drop—out rate while

those who spent $2350 or more per annum h
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This finding is consistent with thevfinding reported previously whero

it was found that students who undertake the minimum amount oi course

work are more likely to drop—out. Festinger's theory of cognitive

dissonance would prédict that higher the lovel ot an lnlelduxl'".

»

investment in an institution. higher the lewel of that individual's

perception of the value of membership in that institution. So-if a

‘ LY
student has a minimum investment in terms of time and money, -he is

not likely to value his membership of the university highly and,

3 : ~
consequently, is likely to drgp out. Conversely, a high investment

of time, money, and energy will result in higher eValuation of the

worth of membership in the university, and consequently, low drop-out,
The findings of this study support such interpretation. It is interesting

to note that although the degree to which a student ! S expenses disrupted

VhlS budget was not found to be signi‘icantly related to drop—out the

trend, nevertheless, ‘Was-in the direction that would be predicted by

Festinger. Students whose budget was 'extremely" or "very much" dis-
’ 2
rupted, -who in other words had to make a serious financial sacrifice in

order to attend university, tended to persist while students whose budget

was only "moderately" or "slightly" disrupted tended to drop-out.

As discussed earlier, “dr the part-time student, factors relating
to his own spouse and children might be more important than his. parental
background. The data produced in this study suggests that family size.
per se, i.e. the number of children, was not related to qrop-out ! rom
higher education. Students with large familiaé persisted as much a5

students with small families. The'occupation of spouse was also found
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to be unrelated to persistence at college. Spouse's level oi education,
however, was highly related to drop~out. Students whose spouse had some

»  form of pOst-secondary education were much more likely to persist than

other%. It is interesting to note that persistence among full-time

students is felated to parental level of educatior (Jaffe & Adams, 1970)

bouse.'s and not parental level of education among part-time

studehts. The findings are consistent.if one looks at them in terms of
' immediate family" concept. For full-time students,. parents form their
immediate family but for.part-time stufents his speuse and children are

his immediate'family. ‘ ' ' ) -

Researth had'indicated.that family att;tude is an important variable

in college persistence (Fackman & Dysinger, 1970). 1Inm light of the above

comment about the immediate family, two indices of family atfitude

» towards part-time, education were looked at ~ spouse's attitude towards

' °

taking courses and whether -he/she was also taking courses. In neither

vv"'

case a ,tatlstlcally 51gn1f1cqnt relationship’ with college perglsfenc#
- emerged although there was a definite trend for students whose spouses '

were al o taking courses to continue wtth studies -into the second year,

In case 01 a single student, his datlng habits and presence of a

! steady triend of opposite sex was not found to be related to drop-out.
[
However, if the student was engaged, he was more likely to drop-out. :
.

. .

Time and other commitments of the engaged student were perhaps-res sponsible

'

for this.




It is obvious that drop-out is a multidimensional phenomenon. No

single factor~couldvexplain drop;out‘from higher education. Mo st ot the

Q

e

research in'this area has been condutted on full-time day students and

h . _ } .
much remains unknown about the_natu:e ot dkop—out from part-time,under-
. .

gfaduate studies. For this reason the presént study had to be much more
des crlptlve in orlentatlon than. the author. would have liked. Tho need

for further multldlmen51onél analysis is apparcd%
¥ .

?his study has clearly demonstrated a need for further research
with epecific focus upon_paft;time edudation.' The dynemies of dropfout
hehavi?ur might well turn out to be diffe;ent among full and part-time
student populatiohs; Results obtained here would tend to suggest that
they.are. 'glhce recurrent educat;on appeard to be galnlng momentum,; )
exploratlons of the °Declai characteristics of this 1eld of endedvour
would be well worth the effort. The Rfe ent dtudy,'ln Many wayo, wagc
exploratory in nature. 'Many of £he Jariablee need to be cross-tabulated
and examined. For example, the comparleon betwoen the drop—out rate of
marrled vs. dlhgle students could be cross-tabulated by sex for a finerf
qnalysis. Such crooe—tabulatlons, however, ‘'would have resultced in a
massive flnal report. One of the purpoees of the study was to interest ¢
other social oc1=>ntlstc in this 1mportant field ot educatlon. It is

hoped that others will follow up #his study ahd will'take off from the

point this study has brought us.
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University Student Questionnaire

Tnis is a scientific investigation concerned with examining the
Factors that influence the performance of part-time university
Students. Your responses to the following questidns will be
strictly confidential; they will serve only as a basis for
completing this scientific study concerned with helping university .
students. We request your name only because a'proportion of the

- students responding to this quéstionnaire will later be solicited

| to.vclunteer for a follow-up study. The return of this questionnaire.
is essential, in order that proper sampling procedures may be-
maintained.

Please respond to the following questions eijther byvproviding the
appropriate answer (PLEASE PRINT) or by placing a tick v ' .

v




* “Name or Student Number
. Age
\3 Adq ress
: Telephone Number
Male or Female , : ] .
’;iNationa]ity: | Canadian  Landed Immigrant Other (Specify)

o R

What was your country of birth?

khat is your mother tongue?

What Tanguage do you‘norma]]y Speak at home?

Are you single married divorced
separated . widow widower

———

How many courses are you currently enrolled in?

How many of these are. required courses?

How many of these are optional courses? .

‘What were your reasons for takinngptional courses? -
(1)
(2)
(3)
(4) |
How many courses dé,you anticipate taking in the-;egular (i.e. fall-

winter) session _ and summer sessions _ of this
year? , T T

Did you obtain your high school diploma? VYes No




o

12.

13.

14,

15.
16.

17.

18.

If you have obtained your high school diploma, was there any
delay (in years) between the time you received your high
school diploma and the time you registered for university?

Yes No

'If you answered "yes" to the above question, please specify
‘the number of years between the time you received your high

school diploma and the time you registered for university

- If there was a delay (in years) between the time you received

your high school diploma and the time you registered for
university, could you give any reasons that prevented you from
enrolling sooner.

(1) - DTS
(2) |
(3)°
(4)

If you have received your high School diploma, specify your
matriculation average mark (in per cent) .

Did you repeat any grades in high school? Yes No

If you have obtained a high school diploma, please specify the

type of school attended: private school public high school

evening high school _ correspondence other '

-Did you take non-university courses or receive any other special

training after high school but before entering university (e.qg.
Montreal Trade Schools, MTS or IBM courses)? : ‘

(1) g : - .
(2)
(3)

What type of course or training was this?

s
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What made you decide to take university courses? Number
the factors (that apply to you) in order of importance.

(1 indicates the most important, 2 the next most important
and so on...) ' .

Desire to learn and get educated
Family preSSuré '
A1l your friends are taking courses
Desire to meet people

Job advancement

Job security

Increased salary (job)

20. List ahy other factors (not mentioned above) that influenced
~ 'you or caused you to take university courses (briefly).

(1)
(2)
(3)
(4)
(5)

‘Are .you currently employed? VYes

What is your occupation (if any)?

. Do you work full-time _ or part-time ?

How many hours a week do you work: less than 10 hours
between 10-20 hours 20-30 hours 30-40 hours
40-60 hours o 60 or more hours . ‘

. What is the function of your job position

How long have you been working?

172




27. How many companies'or organizations have you worked for?

28, Howy]ong-have you been employed with your present firm,
company or organization?

29. How important is your present job for. your career aspirations?
Extremely Very ___Moderately Not at all
30. How important will the acquisition. of a university degree be
for your career? - S
_ Extremely Very Moderately Not at all

——

31. If you are employed, what is the attitude of your employer
toward your taking university courses:

very enthusiastiq enthusiastic does not care
is unhappy about it is very unhappy about it
32. Is your yéarly salary (total): less than $3000

between $3000 - 6000 $6000 - 10,000
$10,000 - 15,000 $|5,000 - 20,000 320,000 and up

33. To what extent does yodr Jjob affect your ability to perform as
a Sstudent? -

Very helpful " helpful makes no difference
interferes interferes badly

34. To what extent do your studies affect your occupational performance?
Very helpful helpful makes no difference
interferes interferes badly

35. In what type of residence do you Tive: apartment
triplex duplex bungalow house other

36. How many rooms are there in your pTace of residence?

37. Do you own a car? Yes No

—

38 In what part of Montreal or surrounding suburb do you live?
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What is the approximate distance (in miles) between the
area in which you 1ive and the university?

How do you travel to school (tick more than one if nécessary):
walk car subway . bus train :
bicycle - v

¢

How long does it take you to travel to school: less than 30 minutes
30 minutes to 1 hour 1 to 1 1/2 hours

11/2 to 3 hours‘ more than 3 hours '

'How”many timgs a week do you have to travel to university to
attend lectures? ‘ ‘

In addition, on the average, how many times a week. do you travel

to university for purposes other than attending lectures?

Do you use the'travel]ing time for study purposes? Yes No

Do you find travelling time valuable for your studies? Yes _ No

To what extent does travelling to and from the university interfere
with your available study time: extremely very much )
moderately __slightly. not at al

What is (was) your father's occupagion?’

. - In what countries did yodr parents live most of their lives?
mother ' ‘ father '

 If your parents are alive, are they: 1iving together
separated ’ divorced

Do you Tive with your mother - and/or father

How much education does (did) your father have: elementary school
high school " university special training (specify)

How much education does (did) your mother have: elementary school
high school university special training (specify)

—————




53.
54,

56.

87 .-

58.

59.

60.

- of your courses? Yes No

Did any of your siblinés attend college? Yes - . No

Do you or will you receijve any financial assistance for the cost

Tf you do receive financial assistdnce for-the cost of your courses,
is this given to you by: your employer- -~ the government
or other organization (specify) .

How much financial assistance do you receive for the cost of your
courses? - ' .

(a) If you do receive financial assistance for the cost of.your
courses, are you required to pass the courses in order to receive
this financial assistance? Yes - No .

(b) Would you take coursés even if you were not given any financial
assistance for the cost of the courses? Yes . No

Wnat kind of expenses do you incur from your own pocket for attending
university? ' : .

Approximately how much do you expect to spend per year from your
own pocket for attending university? $ L

To what extent do these expenses disrupt your budget: extremely
very much moderately _ slightly not at all

ON THE FOLLOWING PAGE PLEASE COMPLETE THE SECTION THAT
' APPLIES TO YOu . : o

<
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MARRIED STUDENTS ONLY

61. Do you have any children? Yes
How many?

62. What is your spouse's occupation?

63. How much education does your spouse have: elementary school
high school university special training (specify)

Is your spouse currently taking any Courses? Yes No
What type of course is your spouse taking (specify)

What is ybur spouse's attitude toward your taking courses. ‘He/shg_
18: very enthusiastic_ ' enthusiastic does not care

is unhappy about it is very unhappy about it

SINGLE STUDENTS ONLY

66. Do you date: Never Occasionally ___ Regularly

67. Do you have a steady (boyfriend/girlfriend]? Yes No

68. Are you engaged? Yes No

69. How much education does your boyfrieﬁd/gir]friend/fiancé(e) have:
. elementary school ° high school university

special training (specify)

Is your boyfr&end/gir]friend/fiancé(e) currently taking any courses?
Yes 0 _ o : :

What is the attitude of your boyfriend/girlfriend/fiancé(e) toward
your taking courses: very enthusiastic enthusiastic

does not care is unhappy about it is very unhappy
about it )
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EXTENT JOB AFFECTS ABILITY TO PERFORM AS STUDENT

Table 31 illustrates the distribution of the sample by extent job
affects ability to perform as a student, according to the percentage

of students who continued with their education beyond their “irst year.

The data produced by Table 31 reveals, on the whole, minor dif-
ferences between the continuing and drop-out group. Students who found
their job to be helpful, vis-a-vis, student performance had a difference
of six percent in favour of the continuing group. Student who claimed
that their ability to perform as a student was not affected by their
job had, ccmparatively, more drop-outs than continuing students yielding
a difference of 5.5% in favour of the former group. No clear-cut pattern
emerges from the data, in addition to which the data did not reach a
level o significance. Hence, it would apgear that the student's
relationship between job and academic studies does not influence his

decision to remain at school for the second year.
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TABLE NUMBER 32

Distribution of Sample by Extent Studies Affect Occupational

Performance
GROUP EXTENT STUDIES AFFECT OCCUPATIONAL PERFORMANCE
VERY HELP- MAKES NO INTERFERES INTERFERES
HELP~- FULL DIFFERENCE BADLY
FULL
CONTINUING 30 79 170 39 0
(9.4%) (24.8%) (53.5%) (12.2%) (0.0%)
DROP-QUTS 17 68 140 24 1
(6.8%) (27.2%) (56.0%) (9.6%) (0.4%)
DIFFERENCE 2.6% 2.4% 2.5% 2.6% 0.4%
VALID OBSERVATIONS ~ 568 SIGNIFICANCE - NONE
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EXTENT STUDIES AFFECT OCCUPATIONAL PERFORMANCE

Table 32 illustrates the distribution of the sample by extent
studies affect occupational performance, according to the percentage
of students who continued their studies beyond the first academic year.

The data produced in Table 32 does not present any consistent
pattern with no _ases of great difference between the continuing and
drop-out group. In addition, the data was not significant at the five
percent level of confidence. From these observations, it would seem
reasonable to conclude that the extent which studies affect occupational
performance is not related to the student's decision to pursue his edu-

cation beyond the first academic year.
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CHAPTER 6

RESIDENCE AND TRAVEL

This chapter examines housing and travel variables for their possible
relationship with drop-out among part-time students. Housing variables
studied include type and size of residence and its distance from the
university. Travel factors examined include method of travelﬁ the
aQerage length of travel time, the number of weekly £rips to the
university for purposes other than attending lectures, whether travel
time could be used for study purposes, and the extent to which travel
time interfered with the total amount of time available for study

purposes.
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TABLE NUMBER 33

Distribution of Sample by Type of Residence

TYPE OF RESIDENCE

APARTMENT TRIPLEX/ BUNGALOW  HOUSE OTHER
DUPLEX

CONTINUING 166 89 27 55 20
(46.5%) (24.9%) (7.6%) (15.4%) (5.6%)

DRCP-0OUTS 134 66 25 46 2
(49.1%) (24.2%) (9.2%) (16.8%) (0.7%)

DIFFERENCE 2.6% «7% 1.6% l.4%  4.9%

VALID OBSERVATIONS - 630 SIGNIFICANCE -~ 5%




TYPE OF RESIDENCE

Table 33 illustrates the distribution of the sample by type of
residence, according to the percentage of students who remained at
school, beyond their first year.

The data reached significance at the five percent level of con-
fidence, however, actual differences between the continuing and drop-
out group for any given residence bracket are slight. The data does
not create any observable pattern. In view of these observations,
it would appear that the student's type of residence does not seriously
affect his decision to pursue studies beyond the first year.

Findings from Report 2 complement these observations. The students!

type of residence did not appear to influence the number of credits

attempted/obtained or G.P.A.
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TABLE NUMBER 34

Distribution of Sample by Number of Rooms in Dwelling

GROUP NUMBER OF ROOMS IN DWELLING
1% 2~4 5-7 8=9 10+
ROOMS ROOMS ROOMS ROOM3 ROOMS
CONTINUING 33 133 109 51 26

(9.4%) (37.8%) (31.0%)

DROP-0OUTS 16 109 84
(5.9%) (40.1%) (30.9%)

DIFFERENCE 3.5% 2.3% 1%

(14.5%) (7.4%)

35 28
(12.9%)  (10.3%)

1.6% 2.9%

VALID OBSERVATIONS - 624
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NUMBER OF ROOMS IN DWELLING

Table 34 illustrates the distribution of the sample by the number
of rooms in the student's dwelling, according to the percentage of
students who pursued their studies beyond the first year.

The data produced by Table 34 does not demonstrate any observable
pattern. In addition, actual differences between the continuing and

drop-out group for any given bracket were slight. The data did not

reach a level of significance. These observations suggest that the

number of rooms in the student's dwelling is not related to his decision

to continue with or drop-out of school.
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TABLE NUMBER 35

Distribution of Sample by Distance Between Residence and University

GROUP DISTANCE BETWEEN RESIDENCE AND UNIVERSITY

1 MILE OR 2 MILES 3 MILES 4 MILES S+ MILES

LESS
|
CONTINUING 43 24 36 25 197 |
(13.2%) (7.4%) (11.1%) (7.7%) (60.6%) |
DROP-OUTS 28 15 27 14 179
(10.6%) (5.7%) (10.3%) (5.3%) (68.1%)
DIFFERENCE 2.6% 1.7% 8% 2.4% 7«5%
VALID OBSERVATIONS - 588 SIGNIFICANCE — NONE
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DISTANCE BETWEEN RESIDENCE AND UNIVERSITY

Table 35 illustrates the distribution of the sample by the dis-
tance between residence and university, according to the percentage
of students who pursued their academic studies beyond the first year.

The data presented in Table 35 does not produce a consistent pat-
tern. Actual differences between the continuing and drop out group
were slight, with the exception of the difference obtained for the
'S+ miles' group, which witnessed a proporticnately, higher drop-out
rate yielding a difference of 7.5% in favour of drop-outs. In addi-
tion, the data did not reach a level of significance.

It is interesting to note that although findings from Report 2
suggest no direct relationship between travelling distance and credits
attempted/obtained and G.P.A. It was found that the group who were
required to travel over four miles to school, did in fact, attempt
significantly fewer credits than three or four other groups cont-
rasted with. Report 2 suggested that this pattern of results could

possibly be attributed to the fact that students who'do live quite a

distance from school are confronted by a time handicap and this has to come out

f rom the total amount of spare time allcited for study purposes. Table
35 does indicate that students living over four miles away from school,

have in fact, a proportionately higher drop-out rate. In view of ob-

servations from Report 2 and findings in Table 35; it may be tentatively

inferred that large travelling distances are related to the decision to
continue with studies beyond the first year. It may be that certain
students who lived quite a distance from school, realized after their
first year that they could not devote the time required to continue

their studies.
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TABLE NUMBER 36

Distributicn of Sample by Method of Travel to School

METHOD OF TRAVEL TO SCHOOL

SUBWAY/ COMBINATION COMBINATION
TRAIN/ OF TWO OF THREE
BUS

CONTINUING 46 107 125 58 17
(13.0%) (30.3%) (35.4%) (16.4%) - (4.8%)

DROP-OUTS 37 85 73 67 9
(13.7%)  (31.4%) (26.9%) (24.7%) (3.3%)

DIFFERENCE 7% 1.1% 8.5% 8.3% 1.5%

VALID OBSERVATIONS - 624 ' SIGNIFICANCE - 5%




METHOD OF TRAVEL TO SCHOOL

Table 36 illustrates the distribution of the sample by method of
travel to school, according to the percentage ot students who continued
with their schooling for their second year of studies.

The data produced in Table 36 reveals only two cases of noticeable
differences between the continuing and drop-out group: (1) those who
used a combination of two methods of transport witnessed a proportion-
ately higher drop-out rate, yielding a difference of 8.3% in favour of
the drop-out group; (2) those who used either the subway, train or bus
witnessed a proportionately, lower drop-out rate, yielding a difference
of 8.5% in favour of the continuing group. The data reached
significance at the five percent level and there does emerge a pattern from
which a:tentative relationship can be drawn.

Findings from Report 2 complement observations from Table 36, whereby
it was found that the specific method of travel to school was not re-

lated to the number of credits attempted/obtained and G.P.A.



TABLE NUMBER 37

Distribution of Sample by Length of Travel Time to School

GROUP LENGTH OF TRAVEL TIME TO SCHOOL ‘
30 MIN. OR LESS 30 MIN. - ONE 1-1% HOURS ‘
HOUR ;
CONTINUING 158 161 33
(44.9%) (45.7%) (9.4%)
DROP~-OUTS 115 136 19
(42.6%) (50.4%) (7.0%)
DIFFERENCE 2.3% 4.7% 2.4%

VALID OBSERVATIONS - 622 SIGNIFICANCE - NONE




LENGTH OF TRAVEL TIME TO SCHOOL

Table 37 illustrates the distribution of the sample by length of
travel time to school according to the percentage of students who con-
tinued with their studies beyond their first academic year.

The length of travel time does not appear to be related to the
decision to remain at or drop-out of school after their first year.

The data from Table 37 reveals slight differences between the continuing
and drop-out group. In addition, the data did not reach a level of signi-
ficance.

Findings from Report 2 indicate that travel time is related to the
number of credits attempted and obtained in the group contrast between
the two extreme travel-time groups, (30 minutes or less to one and a half
hours). Hence, it may be that students who must travel long distances to

school have less time to devote to studies, but none-the-less, do find

the time to continue the relatively smaller course-load worka.
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TABLE NUMBER 38

Distribution of Sample by Number of Weekly Trips to
University for Purposes Other than Attending Lectures

GROUP NUMBER OF WEEKLY TRIPS TO UNIVERSITY FOR
PURPOSES OTHER THAN ATTENDING LECTURES

G TRIPS 1 TRIP 2 TRIPS 3 TRIPS 4+ TRIPS

CONTINUING 168 99 32 23 18
(49.4%) (29.1%) (9.4%) (6.8%) (5.3%)
DROP~-CUTS 142 51 35 21 7
(55.5%) (19.9%) (13.7%) (8.2%) (2.7%)
DIFFERENCE 6.1% 9.2% 4.3% 1.4% 2.6%
VALID OBSERVATIONS - 596 SIGNIFICANCE - 5%
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NUMBER OF WEEKLY TRIPS TO UNIVERSITY FOR
PURPOSES OTHER THAN ATTENDING LECTURES

Table 38 illustrates the distribution of the sample by the number

of weekly trips to the university for purposes other than attending
lectures, according to the percentage of students who remained at school

for their second year of academic studies.

The data produced in Table 38, resulting in significance at the five
percent level of confidence, does not present any sort of consistent trend
although, in cases, the difference between the continuing and drop-out
group is worthy of mention. Studer..:, who came to the university only to
attend lectures and for no other reason witnessed a proportionately lower
continuing student rate, yielding a difference of 6.1% in favour of drop-
outs. Students who came to the university, approximately once a week for
'non-lecture' purposes, had a proportionately higher continuing-student
rate, yilelding a difference of 9.2% in favour of the continuing group.
Aside from these two cases, differences between the continuing and drop-

out group were not very large,

In Report 2 it was found that, generally, the more the trips to
school for 'non-lecture' purposes, the greater the number of credits
attempted and obtained. This finding i5 in accordance with the assumption
that the more credits the student attempts and, subsequently obtains, the
greater the amount of time needed to devote for study purposes at the
university for 'non-lecture' purposes. Since this may reflect how well
the student is integrated into the academic environment of the school, it
does predict whether a student will choose to stay or leave school after his

first year.

96




